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Source: 4 Books by Rod Ellis available at the UB library September 2011 (2) 
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Source: 7 Samples of videos with Professor Rod Ellis 
 
 
Naves (2011) Initial Evaluation about the selection of Ellis (2005, 2008) 
 
How many of the following reasons do you think were considered in selecting Ellis, R. (2005, 2008) for 
the course? 
a. we are going to explore EFL teachers’ beliefs about main language teaching practices 
b. we are going to explore Asian teachers’ beliefs about CLT and Instructed SLA Principles 
c. he is very well-known SLA researchers 
d. he explores why EFL teachers object and resist implementing CLT  
e. his study could be easily replicated for a course assignment 
f. he summarises the main characteristics of CLT very nicely 
g. Ellis (2005) Principles of Instructed SLA are extremely influential 




Key Term List selected by Navés: 
 
analytical    
aptitude   
authentity 
communicative   
competence    
controlled practice   
corrective feedback  
developmental stages  
explicit knowledge     
extended  reading 
extensive  input 
fluency 
focus on form 




implicit  knowledge 
input  
Input Processing   
Input hypothesis 
instructed SLA   interaction    
meaning    
Michael Long    
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Output hypothesis   output   
prior    
pushed output 
Robert DeKeyser   
rule-based    
Stephen Krashen  
Skill-learning theory syllabus   
task-based learning  
target language (TL) 
 
 










Krashen, S.  
Lantolf, J.  
Long, M.  
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Naves (2001) Quiz on Ellis (2005-2008) Principles of Instructed SLA  





1. A number of different theories of L2 acquisition have been formulated that 
specifically address the role of instruction in learning. The MONITOR THEORY was 
proposed by 
 a) Stephen Krashen  b) Michael Long   c) Robert DeKeyser  
 d) Bill VanPatten     e) Rod Ellis 
 
2. A number of different theories of L2 acquisition have been formulated that 
specifically address the role of instruction in learning. The INTERACTION HYPOTHESIS 
was proposed by 
 a) Stephen Krashen  b) Michael Long   c) Robert DeKeyser  
 d) Bill VanPatten     e) Rod Ellis 
 
3. A number of different theories of L2 acquisition have been formulated that 
specifically address the role of instruction in learning. The SKILL-LEARNING THEORY 
was proposed by 
 a) Stephen Krashen  b) Michael Long   c) Robert DeKeyser  
 d) Bill VanPatten     e) Rod Ellis 
 
4. A number of different theories of L2 acquisition have been formulated that 
specifically address the role of instruction in learning. The INPUT PROCESSING was 
proposed by 
 a) Stephen Krashen  b) Michael Long   c) Robert DeKeyser  
 d) Bill VanPatten     e) Rod Ellis 
 
5. A number of different theories of L2 acquisition have been formulated that 
specifically address the role of instruction in learning. The THEORY OF INSTURCTED 
LANGUAGE LEARNING was proposed by 
 a) Stephen Krashen  b) Michael Long   c) Robert DeKeyser  
 d) Bill VanPatten     e) Rod Ellis 
 
6. According to Ellis (2005, 2008), SLA theories present different views about such 
issues as: (a) The value of focus on forms instruction (as opposed to focus on form), (b) 
The value of teaching explicit knowledge about the L2; and (c) What type of corrective 
feedback works best for acquisition 
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7. Ellis (2005, 2008) Principles of Successful Instructed SLA can be summarised as: 
I. Develop a rich repertoire of formulaic expressions and a rule-based 
competence 
II. Focus predominantly on meaning 
III. Focus on form as well. 
IV. Develop implicit knowledge of the L2 while not neglecting explicit 
knowledge 
V. Take into account learners ‘built-in’ syllabus 
VI. Provide extensive L2 input 
VII. Provide opportunities for output 
VIII. Provide opportunity to interact in the L2 to develop L2 proficiency 
IX. Take account of individual differences 
X. Examine free as well as controlled production    
 a) True   b) False 
 
8. The first principle of Instructed SLA is to develop a rich repertoire of formulaic 
expressions and rule-based competence. 
 a) True   b) False 
 
9. When we learn a language naturalistically, we do so by focusing primarily on how 
we say it (i.e., form) rather than on what we say (i.e., meaning).  
 a) True   b) False 
 
10. Because when we learn a language naturalistically, we do so by focusing primarily 
on what we want to say (i.e., meaning) rather than on how we say it (i.e., form), 
instruction needs to cater to this capacity for learning naturally by creating contexts in 
which learners focus on message content, according to Ellis (2005, 2008). 
 a) True   b) False 
 
11. Following Ellis (2008), examples of formulaic expressions include: I don’t know. I 
don’t understand. I don’t want ___. Can I have __? What’s your name? I’m very sorry. 
No thank you. How much does ___ cost? 
 a) True   b) False 
 
12. According to Ellis (2005, 2008), classroom studies show that learners often 
internalize rote-learned material as chunks, thus the importance of principle 1: 
Developing a rich repertoire of formulaic expressions and rule-based copetence. 
 a) True   b) False 
 
13. According to Skehan (1998) in Ellis (2005, 2008), formulaic expressions are 
necessary for developing fluency 
 a) True   b) False 
 
14. According to Ellis (2005, 2008), more traditional teaching of grammar can be 
profitable IF delayed until later i.e.teaching of grammar can be profitably delayed until 
later 
 a) True   b) False 
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15. Ellis (2005, 2008) second principle states that instruction needs to ensure that 
learners focus predominantly on form 
 a) True   b) False 
 
16. Following Marshall (2009) Ellis's (2005, 2008) third principle according to which 
instruction needs to ensure that learners also focus on form means noticing patterns 
of specific forms and structures and noticing the function of those specific forms and 
structures. 
 a) True   b) False 
 
17. Ellis's (2005, 2008) fourth principle states that instruction needs to be 
predominantly directed at developing explicit knowledge of the L2 while not neglecting 
implicit knowledge.  
 a) True   b) False 
 
18. According to Marshall(2009), developing implicit knowledge of the L2 while not 
neglecting explicit knowledge entails lots of opportunity to put knowledge into 
practice through communicative activities 
 a) True   b) False 
 
19. According to SLA findings, learners follow a natural order and sequence when 
learning a language, they master different grammar structures in a fixed and universal 
order – almost regardless of the language, in Marshall's (2009) words. 
 a) True   b) False 
 
20. Following Marshall (2009), taking into account the learner’s ‘built-in-syllabus’ 
[Ellis's (2005) fifth principle] can be helped by (a) checking learners' prior knowledge, 
(b) using a task-based approach to learning, (c) providing constant feedback and 
revision activities and (d) teaching only those structures to students for which they are 
developmentally ready. 
 a) True   b) False 
 
21. Successful instructed language learning requires extensive L2 input is Ellis (2005) 
sixth principle of successful instructed SLA 
 a) True   b) False 
 
22. Since learning requires extensive L2 input learners should be provided with lots of 
opportunities to listen and read the target language (TL) inside and outside lesson 
times according to Marshall (2009) 
 a) True   b) False 
 
23. Since learning requires extensive L2 input teachers should use the TL as much as 
possible;  give lots of opportunity to listen to TL in songs, DVDs, CDs, appropriate 
websites; provide lots of opportunities to read TL eg. short stories, poems, etc. 
according to Marshall (2009). 
 a) True   b) False 
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24. Krashen proposed the Output Hypothesis 
 a) True   b) False 
 
25. Merril Swain proposed the Input Hypothesis 
 a) True   b) False 
 
26. Merril Swain also suggested the importance of pushed output. Little pushed output 
is found in classrooms where there is an emphasis on either controlled practice 
exercises or in classrooms which offer few opportunities for extended talk. 
 a) True   b) False 
 
27. Taking into account individual differences is Ellis (2005, 2008) ninth principle of 
successful instructed SLA. 
 a) True   b) False 
 
28. According to Marshall (2009) teachers, in order to provide opportunities to interact 
in the L2 to develop L2 proficiency (Ellis (2005) eighth principle) can (a) co-construct 
tasks with students which need to give learners chance to express own personal 
meaning and go beyond their current level of proficiency; (b) make sure they provide 
an authentic reason to interact; (c) group learners in mixed ability; (d) provide 
opportunities to learners to interact in TL to seek personal information... 
 a) True   b) False 
 
29. According to Ellis (2005, 2008) aptitude and motivation are the two most 
important individual differences teachers should take into account.  
 a) True   b) False 
 
30. According to Ellis (2005, 2008) because learners have different types of language 
aptitude (e.g. analytical vs. memory-based), teachers should use a variety of learning 
activities and provide learner training to encourage flexible learning approach. 
 a) True   b) False 
 
31. According to Ellis (2005, 2008) instruction should examine free as well as controlled 
production (Principle 10) 





 to  Naves (2011) Quiz on Ellis (2005, 2008) Principles of SLA and Marshall’s (2009) Interpretation: ---------- 
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   2005   analytical   Aptitude   authentic   communicative   competence   controlled   
controlled   corrective   developmentally   differences   differences   eighth   extended   
extensive   extensive   fifth   fixed   fluency   form   form   form   forms   formulaic   
formulaic   formulaic   free   function   grammar   implicit   implicit   input   Input   
Instructed   interact   interact   knowledge   knowledge   listen   lots   meaning   
meaning   meaning   Michael Long   mixed   order   Output   output   prior   Processing   
pushed   read   read   Robert DeKeyser   rule-based   Stephen Krashen   syllabus   task-
based   TL 
 
 
A number of different theories of L2 acquisition have been formulated that specifically 
address the role of instruction in learning. The Monitor Theory was proposed by 
(1)_______________; the Interaction Hypothesis was proposed by 
(2)_______________; the Skill-learning theory was proposed by (3)_______________; 
the Input (4)_______________ by Bill VanPatten and the Theory of 
(5)_______________ SLA by Rod Ellis. 
 
  According to Ellis (2005, 2008), SLA theories present different views about such 
issues as: (a) the value of focus on (6)_______________ instruction (as opposed to 
focus on form), (b) the value of teaching explicit knowledge about the L2; and (c) what 
type of (7)_______________ feedback works best for acquisition 
 
 
Ellis (2005, 2008) Principles of Successful Instructed SLA can be summarised as: 
I. Develop a rich repertoire of (8)_______________ expressions and a 
(9)_______________ competence 
II. Focus predominantly on (10)_______________  
III. Focus on (11)_______________ as well. 
IV. Develop (12)_______________ knowledge of the L2 while not neglecting 
explicit (13)_______________  
V. Take into account learners ‘built-in’ (14)_______________  
VI. Provide (15)_______________ L2 input 
VII. Provide opportunities for (16)_______________  
VIII. Provide opportunity to (17)_______________ in the L2 to develop L2 
proficiency 
IX. Take account of individual (18)_______________  
X. Examine free as well as (19)_______________ production    
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I. The first principle of Instructed SLA proposes to develop a rich repertoire of 
(20)_______________ expressions and rule-based (21)_______________. When we 
learn a language naturalistically, we do so by focusing primarily on what we say (i.e., 
(22)_______________) rather than on how we say it (i.e., (23)_______________. It is 
for this reason that instruction needs to cater to this capacity for learning naturally by 
creating contexts in which learners focus on message content, according to Ellis 
((24)_______________, 2008). 
Following Ellis (2008), examples of (25)_______________ expressions include: I don’t 
know. I don’t understand. I don’t want ___. Can I have __? What’s your name? I’m very 
sorry. No thank you. How much does ___ cost?. According to Ellis (2005, 2008), 
classroom studies show that learners often internalize rote-learned material as chunks. 
According to Skehan (1998) in Ellis (2005, 2008), formulaic expressions are necessary 
for developing (26)_______________.More traditional teaching of 
(27)_______________ can be profitable if delayed until later i.e., teaching of grammar 
can be profitably delayed until later. 
 
II. Ellis (2005, 2008) second principle states that instruction needs to ensure that 
learners focus predominantly on (28)_______________.  
 
III. Following Marshall (2009) interpretation of Ellis's (2005, 2008) third principle i.e. 
instruction needs to ensure that learners also focus on (29)_______________ means 
noticing patterns of specific forms and structures and noticing the 
(30)_______________ of those specific forms and structures. 
 
IV. Ellis's (2005, 2008) fourth principle states that instruction needs to be 
predominantly directed at developing (31)_______________ knowledge of the L2 
while not neglecting explicit (32)_______________.  According to Marshall (2009), 
developing implicit knowledge of the L2 while not neglecting explicit knowledge entails 
giving students lots of opportunity to put knowledge into practice through 
(33)_______________ activities. 
 
V. According to SLA findings, learners follow a natural (34)_______________ and 
sequence when learning a language, they master different grammar structures in a 
(35)_______________ and universal order – almost regardless of the language, in 
Marshall's (2009) words. Taking into account the learner’s ‘built-in-syllabus’ [Ellis's 
(2005) (36)_______________ principle] can be helped by (a) checking learners' 
(37)_______________ knowledge, (b) using a (38)_______________ approach to 
learning, (c) providing constant feedback and revision activities and (d) teaching only 
those structures to students for which they are (39)_______________ ready. 
 
VI. Successful instructed language learning requires (40)_______________ L2 input as 
Ellis (2005) sixth principle of successul instructed SLA states. Since learning requires 
extensive L2 (41)_______________ learners should be provided with 
(42)_______________ of opportunities to listen and (43)_______________ the target 
language (TL) inside and outside lesson times according to Marshall (2009). Since 
learning requires extensive L2 input teachers should uses the (44)_______________ as 
much as possible;  give lots of opportunity to (45)_______________ to TL in songs, 
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DVDs, CDs, appropriate websites; provide lots of opportunities to 
(46)_______________ TL eg. short stories, poems, etc. according to Marshall 
(2009).Stephen Krashen proposed the (47)_______________ Hypothesis. 
 
VII. Merril Swain proposed the (48)_______________ Hypothesis. Merril Swain also 
suggested the importance of (49)_______________ output. Little pushed output is 
found in classrooms where there is an emphasis on either (50)_______________ 




VIII. According to Marshall (2009), teachers, in order to provide opportunities to 
interact in the L2 to develop L2 proficiency (Ellis (2005) (52)_______________ 
principle) can (a) co-construct tasks with students which need to give learners chance 
to express own personal meaning and go beyond their current level of proficiency; (b) 
make sure they provide an (53)_______________ reason to interact; (c) group learners 
in (54)_______________ ability; (d) provide opportunities to learners to 
(55)_______________ in TL to seek personal information... 
 
 
IX. Taking into account individual (56)_______________ is Ellis (2005, 2009) ninth 
principle of successful instructed SLA. (57)_______________ and motivation are the 
two most important individual differences teachers should take into account according 
to Ellis (2005, 2008). Because learners have different types of language aptitude (e.g. 
(58)_______________ vs. memory-based), teachers should use a variety of learning 
activities and provide learner training to encourage flexible learning approach.  
 





 to Naves (2011) Cloze on Ellis (2005, 2009) Principles of Instructed SLA ---- 
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Source: 8 Ministry of Education & Marshall (2006) Principles of Instructed second language learning 
http://tawkkmkaiako.wikispaces.com/file/view/1-WiTR.ppt  
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1
 Key to Naves (2011) Quiz on Ellis (2005, 2008) Principles of SLA and Marshall’s (2009) Interpretation:  
1. (a) 2. (b) 3. (c) 4. (d) 5. (e) 6. (a) 7. (a) 8. (a) 9. (b) 10. (b)11. (a) 12. (a) 13. (a) 14. (a) 15. (b) 16. (a) 17. (b) 
18. (a) 19. (a) 20. (a) 21. (a) 22. (a) 23. (a) 24. (b) 25. (b) 26. (a) 27. (a) 28. (a) 29. (a)  30. (a) 31. (a) 
 
2
 Key to Naves (2011) Cloze on Ellis (2005, 2009) Principles of Instructed SLA 
 
A number of different theories of L2 acquisition have been formulated that specifically address the role of instruction in learning. 
The Monitor Theory was proposed by Stephen Krashen; the Interaction Hypothesis was proposed by Michael Long; the Skill-
learning theory was proposed by Robert DeKeyser; the Input Processing by Bill VanPatten and the Theory of Instructed SLA by 
Rod Ellis. 
 According to Ellis (2005, 2008), SLA theories present different views about such issues as: (a) the value of focus on 
forms instruction (as opposed to focus on form), (b) the value of teaching explicit knowledge about the L2; and (c) what type of 
corrective feedback works best for acquisition 
 Ellis (2005, 2008) Principles of Successful Instructed SLA can be summarised as: 
I. Develop a rich repertoire of formulaic expressions and a rule-based competence 
II. Focus predominantly on meaning  
III. Focus on form as well. 
IV. Develop implicit knowledge of the L2 while not neglecting explicit knowledge  
V. Take into account learners ‘built-in’ syllabus  
VI. Provide extensive L2 input 
VII. Provide opportunities for output  
VIII. Provide opportunity to interact in the L2 to develop L2 proficiency 
IX. Take account of individual differences  
X. Examine free as well as controlled production    
 
I. The first principle of Instructed SLA proposes to develop a rich repertoire of formulaic expressions and rule-based 
competence. When we learn a language naturalistically, we do so by focusing primarily on what we say (i.e., meaning) rather than 
on how we say it (i.e., form. It is for this reason that instruction needs to cater to this capacity for learning naturally by creating 
contexts in which learners focus on message content, according to Ellis (2005, 2008). 
Following Ellis (2008), examples of formulaic expressions include: I don’t know. I don’t understand. I don’t want ___. Can I have 
__? What’s your name? I’m very sorry. No thank you. How much does ___ cost?. According to Ellis (2005, 2008), classroom 
studies show that learners often internalize rote-learned material as chunks. According to Skehan (1998) in Ellis (2005, 2008), 
formulaic expressions are necessary for developing fluency. More traditional teaching of grammar can be profitable if delayed until 
later i.e., teaching of grammar can be profitably delayed until later. 
II. Ellis (2005, 2008) second principle states that instruction needs to ensure that learners focus predominantly on 
meaning.  
III. Following Marshall (2009) interpretation of Ellis's (2005, 2008) third principle i.e. instruction needs to ensure that 
learners also focus on form means noticing patterns of specific forms and structures and noticing the function of those specific 
forms and structures. 
IV. Ellis's (2005, 2008) fourth principle states that instruction needs to be predominantly directed at developing implicit 
knowledge of the L2 while not neglecting explicit knowledge.  According to Marshall (2009), developing implicit knowledge of the 
L2 while not neglecting explicit knowledge entails giving students lots of opportunity to put knowledge into practice through 
communicative activities. 
V. According to SLA findings, learners follow a natural order and sequence when learning a language, they master 
different grammar structures in a fixed and universal order – almost regardless of the language, in Marshall's (2009) words. Taking 
into account the learner’s ‘built-in-syllabus’ [Ellis's (2005) fifth principle] can be helped by (a) checking learners' prior knowledge, 
(b) using a task-based approach to learning, (c) providing constant feedback and revision activities and (d) teaching only those 
structures to students for which they are developmentally ready. 
VI. Successful instructed language learning requires extensive L2 input as Ellis (2005) sixth principle of successful 
instructed SLA states. Since learning requires extensive L2 input learners should be provided with lots of opportunities to listen and 
read the target language (TL) inside and outside lesson times according to Marshall (2009). Since learning requires extensive L2 
input teachers should uses the TL as much as possible; give lots of opportunity to listen to TL in songs, DVDs, CDs, appropriate 
websites; provide lots of opportunities to read TL eg. short stories, poems, etc. according to Marshall (2009).Stephen Krashen 
proposed the Input Hypothesis. 
VII. Merril Swain proposed the Output Hypothesis. Merril Swain also suggested the importance of pushed output. Little 
pushed output is found in classrooms where there is an emphasis on either controlled practice exercises or in classrooms which offer 
few opportunities for extended talk. 
 VIII. According to Marshall (2009), teachers, in order to provide opportunities to interact in the L2 to develop L2 
proficiency (Ellis (2005) eighth principle) can (a) co-construct tasks with students which need to give learners chance to express 
own personal meaning and go beyond their current level of proficiency; (b) make sure they provide an authentic reason to interact; 
(c) group learners in mixed ability; (d) provide opportunities to learners to interact in TL to seek personal information... 
IX. Taking into account individual differences is Ellis (2005, 2009) ninth principle of successful instructed SLA. 
Aptitude and motivation are the two most important individual differences teachers should take into account according to Ellis 
(2005, 2008). Because learners have different types of language aptitude (e.g. analytical vs. memory-based), teachers should use a 
variety of learning activities and provide learner training to encourage flexible learning approach.  
X. Instruction should examine free as well as controlled production (Principle 10)
 
 
